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ABSTRACT 
Amidst dynamically changing information access and knowledge creation environments, employees of the 
Dr. Martin Luther King, Jr. Library in San José, California completed organizational development 
activities. Focused on strategic directions, participants advanced lifelong learning proficiencies, which they 
now exercise with Web 2.0-enabled communication systems fortified by reinvented structures and 
processes. 
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INTRODUCTION  
Traditionally, libraries have served as 
repositories of societal information sources. 
Public services librarians assisted mystified users 
to negotiate the intricacies of document 
organization and access. Knowledge production 
was the purview of experienced ‘expert’ scholars 
and their supervised graduate students. Now, 
however, data and information finding is easy – 
i.e., Google it! The World Wide Web and 
Internet usage is transforming scholarly 
communication patterns – which is no longer 
reliant on bibliographically controlled, peer 
reviewed information systems. Knowledge 
creation is increasingly democratized – witness 
the communities of inquiry using freely available 
Wiki and blog technologies. These changing 
circumstances offer unprecedented opportunities 
for libraries to reconsider their traditional 
purposes and re-invent their conventional 
assumptions.  
 
In response, intentional workplace (re)learning 
has been introduced at the Dr. Martin Luther 
King, Jr. Library. A future-oriented partnership 
between San José State University and the City 
of San José, this organization is the largest co-
managed library in the United States. Since it 
opened in 2003, the King Library has served as a 
lifelong learning center for the greater campus 
and city community. The state-of-the-art award 
winning facility is enriched by abundant physical 
and virtual information resources. Core 
communication and marketing messages invite 
people from diverse backgrounds to come 
together to explore issues, share ideas, and 
expand knowledge. This mission is supported by 
high quality programs and services for both 
campus and city community audiences.  
 
The King Library sits in the heart of the high-
tech Silicon Valley - worldwide headquarters for 
Adobe Systems, eBay, Cisco Systems, Apple 
Computers, Yahoo, and Google. At the opening 
ceremony, local dignitaries praised the joint 
library as reflective of the innovative and 
entrepreneurial spirit typical of the Valley. In the 
ensuing years, however, the organization’s 
continued reliance on traditional technologies 
and unexamined processes rendered it unable to 
satisfactorily respond to unanticipated service 
opportunities.  
 
Therefore, in 2006, a joint library ‘virtual 
services’ task force initiated a Web 2.0 
educational initiative that enabled staff members 
to develop new Web 2.0 competencies. 
Following delivery of this 15-week course, a 
library wide strategic direction setting effort was 
initiated. One of several task forces examined 
workplace communication, decision making, and 
planning structures, systems, and processes. 
Members recognized that maintaining a nimble, 
responsive organization required more timely 
and transparent information sharing and decision 
making. As was characteristic of all the task 
forces’ work plans, proficiency in and 
appreciation for lifelong learning was 
purposefully advanced. 
 
The lifelong learning construct represents a core 
value in the founding mission of this joint 
university-city library, as expressed thusly on the 
San Jose Library website (2007):  
• Enrich lives by fostering lifelong 
learning and ensuring that every 
member of the community has access to 
a vast array of ideas and information, 
and 
• Provide students, instructors, and the 
community access to the information 
they need for educational and personal 
growth throughout their lives. 
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In a seminal book on lifelong learning, Candy 
(1991) states that lifelong learning takes, as one 
its principal aims, equipping people with skills 
and competencies required to continue their own 
self-education beyond the end of formal 
schooling. These capabilities support lifelong 
“learning whereby people with shared interests 
are able to communicate with, learn from and 
contribute to learning by others,” enabling 
“people to take control of their own learning” 
(Candy, 2004, p311). Requisite proficiencies 
encompass both cognitive and affective domains: 
recognition of the need for lifelong learning 
(affective domain) and ability to engage in 
lifelong learning (cognitive domain), as detailed 
in Bloom’s taxonomy (Bloom, 1984; Bloom, 
Karthwohl, and Massia, 1984).  
 
In groundbreaking work, Bruce (1997a, 1997b) 
advances another critical dimension of lifelong 
learning in recognizing the importance of 
providing relational context to maximize the 
learning potential of information encounters. She 
connects individual and group learning to 
organizational learning in terms that both further 
experiential relationships with a topic and also 
advance understanding. It follows, then, that 
appropriately contextualized information 
encounters can advance workplace learning 
which exercises information literacy capabilities 
transferable to lifelong learning. A small but 
important literature has connected the 
furtherance of relational information literacy in 
the classroom with lifelong learning (e.g., 
Mourtos, 2003). In this paper, we suppose that 
relational information literacy experiences in the 
workplace can likewise advance lifelong learning 
proficiencies. 
 
Workplace information literacy is a 
collaborative, socio-cultural practice (Bruce, 
1999) within a context specific environment 
consisting of a ‘constellation of skills, practices 
and processes’ (Lloyd, 2006). It focuses on the 
construction of shared professional meanings and 
the development of communal outcomes through 
situated engagement with information (Lloyd, 
2005b). When cultivated at both group and 
organizational levels, intentional thinking 
processes can enable connecting information 
sources and workplace practices to advance 
information usage proficiencies (Lloyd, 2005a; 
Somerville, Huston, and Mirijamdotter, 2005). 
Over time and with practice, as collective 
competencies become integrated into the 
workplace culture (Lloyd, 2005a; Somerville, 
Schader, and Huston, 2005), nimble, sustained 
responsiveness produces capacity to dynamically 
respond to new circumstances (Davis and 
Somerville, 2006; Somerville and Howard, in 
press).  
 
This is especially so when researchers aim to 
create organizational change while 
simultaneously studying it (Checkland and 
Holwell, 1998). Our results suggest that this 
action research approach can also fortify 
individuals’ lifelong self-education. 
Research approach  
In preparation for this organizational initiative, a 
‘virtual services’ task force initiated an online 
workplace education program in 2006. 
Developed by Helene Blowers (Blowers and 
Reed, 2007), the Learning 2.0 (http://plcmcl2-
about.blogspot.com/2006/08/about-learning-20-
project.html#contact) course introduced over one 
hundred city and university library staff members 
to twenty-three Web 2.0 tools (Somerville, 2007; 
Somerville and Nino, 2007). Course learning 
outcomes intended to prepare participants to 
exercise 21st Century information and 
communication technology (ICT) competences 
(Somerville, Smith, and Smith, in press) that 
satisfy workplace requirements as well as enable 
civic engagement and further education.  
 
Through online evaluations of King Library’s 
customized Learning 2.0 initiative 
(http://sjlibrary23.blogspot.com/), librarian, 
administrator, and staff participants  reported that 
the process of completing the “23 things” 
modules enabled conversance with the tools and 
technologies that are changing the way that 
people around the globe are accessing and 
communicating information. These online survey 
results also confirmed employees’ interest in 
using these tools to improve organizational 
communication, decision making, and planning. 
 
In preparation, participants began to conduct 
Web 2.0-enabled pilot projects. For instance, 
several library groups initiated departmental 
blogs so members could maintain current 
awareness rather than waiting for (mediated) 
Intranet postings of meeting minutes and other 
unit communications. In addition, wikis were 
developed to share information, clarify goals, 
and consider actions – in the recognition that this 
technology enables easy access and ready 
editing. Knowing this, planning teams employed 
wikis to enable staff members to post and review 
information (Kendall, Nino, and Staley, in press) 
during strategic planning activities focused on 
such topics as organizational learning and 
professional development. 
 
Early project success suggested the potential for 
using Web 2.0 tools to share information and 
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cultivate understanding. Therefore, a joint library 
task force was charged with investigating how to 
apply these technologies to improve merged 
decision making, problem solving, and strategic 
planning activities.  
 
In framing their initial applied research focus, 
task force members asked: What are the issues 
and roadblocks between where we are now and 
where we need to be in order to better 
communicate, decide, and plan?  
 
During the course of their explorations, task 
force members purposefully advanced their 
relational information literacy, as embodied in 
the Australian and New Zealand Information 
Literacy Framework. In an iterative fashion, they 
refined their research question(s), identified 
authoritative sources, and evaluated and 
organized information for the purpose of 
communicating findings that inform and 
influence. Their success prompted library leaders 
to continue constituting working groups to 
explore topics of strategic organizational 
importance and thereby further organizational 
effectiveness concurrent with organizational 
capacity. Throughout, dialogue and reflection 
enhance information gathering, assessment, and 
reporting in this evolving, and increasingly 
embedded, King Library workplace learning 
approach. 
Research Results 
As the second implementation year concludes, 
there is ample evidence of substantial and 
sustainable organizational learning. Employees 
increasingly use an integrated framework for 
information literacy which situates decision 
making within progressively evolving contexts, 
oftentimes aided by appropriate technologies. 
Employees express increasingly more 
sophisticated appreciation of information 
sources, information use, problem solving, and 
information management. From an affective 
perspective (Bloom et al., 1984), this learning 
can be understood as reflecting movement from 
levels 1 to 5 – receiving, responding, valuing, 
organizing, and characterizing. Similarly, 
workplace information literacy skills – 
demonstrated by situated questions and 
contextualized interpretations - are fortified by 
enhanced cognitive competences (Bloom, 1984) 
which supports evidence-based deliberations 
reflecting knowledge, comprehension, 
application, analysis, synthesis, and evaluation. 
 
These multifaceted lifelong learning outcomes 
have also informed both structural and process 
improvements for communication, decision 
making, and planning improvements. In 
acknowledging that ‘information literate people 
are engaged, enabled, enriched, and embodied by 
social, procedural, and physical information that 
constitutes an information universe’ (Lloyd, 
2004), a ‘master blog’ communications system 
was designed. Now under development, this Web 
2.0-enabled system will ensure abundant 
information access for subsequent ‘sense 
making’ experiences at the unit level. 
Throughout, workplace learners anticipate 
engaging with and drawing meaning from an 
ever growing variety of information sources 
(Lloyd, 2006).   
CONCLUDING REFLECTIONS 
Lifelong learning provides an “enormous 
potential to communicate, to pursue passions and 
interest” (Candy, 2004, p.310). The King Library 
initiative aims to simultaneously advance 
strategic organizational directions, concurrent 
with cultivating workplace information. Structure 
and process improvements fortified by Web 2.0 
communication tools now promise to further the 
depth and breadth of information exchange, 
enriched by face-to-face dialogue, reflection, and 
deliberation. These workplace changes aim to 
both enrich collective capacity for making 
service improvements and also cultivate 
individual capability for lifelong learning 
endeavors.  
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